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PSYCHOLOGICAL EXPLORATION
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B EHSRAZSHRER AR, ANEASD)SFRRETHUMA, H4,XF
TG BER S| Ao S MR E ,3RAASD EE &L MXFA L ENEF Y
HH, Lk ,ASD BFEER AR AT ER T B EFERLDHERETETAHZ 2 H00E
B IS E, QHENERTAIFHRE L REARE SR AL RMETHGEN, M
)&, T ASD t9A ok se BB ACHER(CHEELEBE L AZIIBAFERZEL
R EATBAL) 69 By TRk, R AT 2 S A MAL A EHFALARIF X, S ETHREG, A LE T T
BT RBEXASEEE T ERR L HF (B EARET R EATHRAEFTLH T R #H LM
YAt e LHET ASD MRAR LI BABRAZTEZCELT, XFZER M, ALARAEMR

FREAE SIS R il

KW AV S AR B MR AR SR TR RS E BRI A Sk

i [E 43 28 S : B409 SCERER ARG A
H H %E 1% %8 % 75 ( Autism Spectrum Disorder,

ASD) J&— s it a2 1 AR T R AT A By
MERE BT, 1550 B 5 f0 3 5 85 =50 3 R
ASD R —Fh T B2 5T IE FIIRYT e BORA, 5%
S B S SR BB  PAT T R RS M AT N
T SR, ARk, #2244 M ( Neurodiversity ) B
AR, Jy ASD BFFT AL T 28 L A (Axbey et
al. ,2023; Hughes, 2021 ; Dwyer, 2022) , iZ B 1A
R, ARG TR NSRS EEN B R, mHE
W R A . 5 P 4 BB ( Neurotypical , NT) 4™ {4 4H
Bt , ASD A 7 J5E 8 45 35§, J B o 0 AR DA R AL 8
BRI EREFET AR, EX—5
BT, ASD BF5E B M A% 5 09 B Bl 5 18 855K, % m)
W EA A RIS BN R 517 RS .
KXAEMG AR T, REHRTT ASD MER
AR VI 4 R AL A A FIRRIE AL BT 1
RN, B R R T AR BB 7 1), DAL
FRE GBI ASD B 2 fige DA S5 g 5L AU [ 3 g AL AY
A B At B A AL S B R
1 #HEZHEERIES ASD IAARE
1.1 #B&égilfesh b

TG LI SN =SSR T , B A
RETS 5 B0 (ASD) M B A AR AR 3 83 H F—
RIV AT RIS , EEW A5 BN T L3S A
MPATTIRESF SR, AT T BB Bkt B B 154 ( Executive
Dysfunction Hypothesis) Ak, ASD MELEAT 5558 |
A Bt R 68 01y T AETE BE A, i TR e U E
R BES7 (Ozonoff et al. ,1991) , 0> F P S ( Theory of
Mind , ToM ) #5645 H , ASD /N Axf LA 2 £ fil
NS EEMEE, N\TTTER s B3 h A 5 =4

M EHS 1003 —5184(2025)05 - 0404 - 07

TRFA 75 i 78 ( Baron — Cohen et al. ,1985) , I
A, 85 H 88 & 8 Ui ( Weak Central Coherence,
WCC) $#&H , ASD MATE(F B 2 & 1 #2 v S il 1] T
KT, RE LU AR M b B AR BB, 3 W] RE S
FEIZE.Zh 0 H H A 7 (Happe & Frith,2006) , % L&
I R E LIBR T ASD METERFE £S5 T
MRIZER BB R A T B iR« B
FG” , MZM T B AR BER A 1 AR
1.2 Av% S AMALA T ks 5 4k

BEE M2 2RI DGR, RS B FF IR
B ASD MA BN HIFHE , BT E0 287 A B Bk
PR R [ AN AR, 5B 58 B Bh AR
e, X —F AR IE ASD MATES BN T BN
B ANCAZ BE 3 55 J7 T B M 45 PR3, 50 5 1 AT 72
TERLHEIREE T FE 03 R AT B Y T o

R B R St 4k fE J1 1B Ui ( Enhanced Systemizing
Theory ,EST) #g i, ASD MEAER KR T B 58 40 b
MR GACE4E T T ] BE 0 T P S M B A, ff LA
B wmE  LEMAARR =S AR R LRI
( Baron — Cohen ,2009) , %4, #F5TFH, 4% ASD
AMETEICIZRE 1 (A ALGE 12 48T e ) SR D)
CUMHR I B 73 THREE AR 55 ) DA BRI 3 m T (4
FEE DEERER R = B EUR) TR 52
BRAIANMA [R] B 45 5 ( Mottron et al. ,2006) , X £k
RHETFIER SRR, TR M A RF LML
I, T3 L AT AT BRI AR R L

IEAh, ASD MR E B Ty = 5 pp 42 L R A
KA PR, TER R B AL 55 B AT BE R BLE = BAE
Wbk, BFFCR I, ASD MARTE B R B L SE R 3K
P53 4T BB AR 8 P B AR e T R LR
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(Dakin & Frith,2005) , filfiTH) 2 1EHE G LT
( decontextualized information processing) fE 77 #8558,
AR B R R SR U RS & 1 T A
A, MAZ AP ER T3 (Soulieres et al. ,2011) , Xtk
RIPRR T g B 22, R U] 3 HE AR
N RS FE-& 38 I FR IR T FTBh L s, TR RS .

SMATI S, ASD A B A FURFE A RE AL g
BRE , TN DR AR AN SR — 8 4. RS
BT A T R ) A A R MERIRA T
DIReIr A A T B 5T IE RS . SR T, fi &
AR T —FPE 2 AR, X SRR
P HTE A BRI RS, FHETEE AT
RS AL MRS . I, R R T 57 5 S5 R W B A
Ry ASD & KIA TS 7 , [R] B SRS f
PERI RS, DME R i SRS AR R R HEsh
HEEIEANEE 525,
2 ETWHEZFER ASD BRI ZHR &
2.1 ASD AMruegthsdinal b &k

H A T 2R RS (ASD) MEAEAF L5 R A g 2
FEIR T THE F I R MR S, 3 A U e A 47
HI*EZE B, s AT BE XS AR 45 8 15 BE ) 7 AR R 5
W, TETE ARSI T , ASD A A sk LA HE B fif 12
TEHRRE GETRFRTE T, S0 AR R X%
BB EBEEL. PFRRY, ASD MELAL ML)
BHEFRREIT PRI 2L T 2 BB A4 (Tracy
et al. ,2011), #ATM, — 2B 58 &K I, ASD MELEIR
FERAS Shim FRAB I 7T 6k B 1 5B e, BB AT AT
REMHUA ] 15 8 I L5 B K 3% 1% 45 ( Brosnan et
al. ,2015) . XFKWU], ASD MEME 2 IR B HEIFHE
LAl A , T RT BB -5 JHM AR A DA 0 XU LS B
THRNERK, EFERETTE,ASD MEHRAS
A ABIAMRAEAE Y W22 5. Bl n, AT B A
FEEL AT I A BEAR IAS V- F , T AR R R A 1 O
TAITT AR L A 9 B 1 45 ) B ( Song & Hakoda,
2018) . LA, 7% ASD MK osd ok H R RBAT N
(Stimming) (W Z G & AF EEIEF) KW
1548, X EAT M BAAA B Tf1 B B IE e,/
FEPR G LRI R IRR HP AR AR R A NI 2 s AR
BT o EFpIR B Y 45 RN AT BB I
AT E Bl , e A] BE T BN A EAF R AE W
TRIE, TR A IR TE AL &34
2.2 WHATRE AL LF

H FAE T 3R 58 ( ASD) /M A 7E 16 45 18 15 R ug
( Emotion Regulation Strategies ) F{ii F_b £ 41 55 4K
# 3P F5 (Passive Regulation) , T ¢ /0 3% F £ 311
7 ( Active Regulation) , 42 ASD AMATE 1 XT 1% 4%
PEIBEEST , 450 1) T o 3 kSR 5 3 AT R SR R IR £ R
M7 B, 7E4L 58 18158 ( Social Avoidance) J5 TH,

ASD MEAE AR P e 2R AL E ),
ESHF B i B RRAE 1] B 5 4t A SE B ( Met-
calfe et al. ,2019) . Ak, AT A] BEHCIR R R IEAT N
(Repetitive Behaviors) (4HEZ 1Y) i B 52 F2ia)4))
ARSI ] JFFn 22 42 )% (Kapp et al. ,2019)

FHEZ T, ASD AMA# 5 A K1 EE 4 ( Cogni-
tive Reappraisal ) B¢ B & %1% ( Self - Talk ) %5 3 34
TIORME o A, A AT o] BEXE DA i P R I I 4 B
HiEY, ETEEES T o2 2% 5 B4 =0k
BTV RIS B AL ( Helfer et al. ,2021) , X —%F
SRR R 2 AN EEIN, B S
H B 2 5% 55 ( Meltdown ) B 1% 45 5C H] (Shutdown ) .
& RN SEDL B s AR I, J5 o W AT RER
RUTER AR F KB E . XKV, ASD 4~k
WIIE LT R AR AOEER, B 5H
RERE 15 8 00 T SRR BR 53 Iy SR 2% 0 2%
2.3 WELZHAEAATHHELERY L

RGBT F K ASD A4 18 28 P8 T B =X
R Bepa , RT3 B AR AR PR S ATy,
EME B, R, MESHEEAARN,
ASD MARIE AT XN EHMERER T A
SRR I, DR I S Hr SR N 24 B B AR (W S R A 1
=, MIEERITHT IE (Milton,2012) ,

DA 2 LR T p 22 2R P Y 1R 45 S 4 SR
(1) RIRE K7 3R 5, ASD MEMIF 458 5 B
MEAEAE 5 R 3 B U 50, BRI R B PR /T DA
RO BRI . )0, BRI SR 3L SR e s (A,
W M 2R TR B ISR OG, DR IR R o 2R AR
(Bodison & Parham,2018) . B T B ¥ 5. 4
JAREIRHEHL SRR BB SR E WY TR, L)
AMEEE I Hb 3 O AP FF B8 ( Tomchek et al. ,2015)
(2) KRB PEAL B 1R 45 0715 5w, MHAE TR ASD
AMASE N A GUIE 2 B T T 2, AP A 18 T SR g )
VATE R R0 A5 B AT H H 18 & . 0 4n, 058 S H¢
(Visual Supports) : | IE 4~ b LA IR 45
P51 APP, 35 Bl ASD /™A 5 B 0L ff AN [R) 1B 45 R
2, F5= >0 R LAY R X S B ( Ryan & Ni Charragéin,
2010) , 45# 1k A #8 ( Structured Routines) ; 32t 7F
BT P st TE] 2 A B R, RAS 2 98 % 2 R SR I £
J& B8 X PR BT AS A B 38 B BB ) (Little et al.
2018) o TAHNTA T £ G B ] B X 15 ( Self -
Talk ) . B A48 0 1F &1l %% ( Mindfulness — Based Inter-
ventions , MBL) 34 5 1% 48 17 15 88 ) , Wi/ £ & AR
F1(Spek et al. ,2013), (3) = HERREATH
( Stimming ) fE A 9815 5 2, #% 48 AT A T8 B8
Wil B w > ASD MAR B B AEAT N (IR F
5 T E) (BFR AR, X I H Tk bR BE
& MAE R IE 4 5 SR (Kapp et al. ,2019) ,
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ASD M 1E 4 T8 15 R SRS 2R B B XE
JE A A FR3E 7 = LA B A ) T4 3 5, X SRR AIE
AT AL X A 3T He T PSR BRI TR 5 5t AR
JBRIE R . G502 AR B ASD 4>
TRIGAT  , (HEEAT G P & M B 1B 45 R80T
SRS SR RER, IFR S N
BRI S, B am H AL S 3E LR Ty . AR B L
MR A S BOR N — P R E S E
ASD MA B B4 S RN L, s s B MR R
TEHERIE % X ER
3 HMEZZHEMTH ASD #&iA

FERTSCW ASD H 25 e, RATE ] ASD
MERMUTER BG4 AR LRI B 2R, T HX
BRI MBS S T ES . i, 42
15 25 9 1 (W R X ) BE B A AT E B 3h X A
BEAE IR, AT mE APk B
I, B Bt A IR 3, AR B
TN HHERWVTEIIFEARRBEE Lo TMAkge
BRBETAL SRR I SRR, FTF X —
B8, DUF R R AT ASD MM,
3.1 %L se st ASD o9 %

KT ASD MERFE 2N AZ G IR FH AL
D BPIEEE B VL ( Theory of Mind Deficit Hypothe-
sis, TOMDH ) | #1: 32 h HL{& ¥4, ( Social Motivation Hy-
pothesis, SMH) P K 3 [7] 13 72 & J& B % % Ui ( Joint
Attention Deficit Hypothesis,JADH)

OHPEE (ToM) F8/MAH R A5E& B
BEMEES), B4R B L IAAZ —, ToM
ARSIy , ASD A ACTE SN A1 A B0 BAR 28y T
FrAe B, R AEAR AL B B A 5 P A iR . Biln,
AT TR BEXE LA IE S T BR R AE B R B R S8 SOk
A B B 5215 4% ( Baron — Cohen et al. ,1985) , X
LR bR 25 S EUBTEX TE 1 A2 o DR 1T
X R B, A 2 AL 3SR ot DU B A 24
HIE BN . 32 ZhHLE G (SMH) WA, ASD 4~
PRI AL AE BRXEAS SR TF At AT T 0 AL 38 R0 Fry $R A b
B, S HA R B A G5 R A
5% (Chevallier et al. ,2012) , 5B AMEALL,
H FRE A58 5 550 F 3 TR 5 3, X A # it
SCTE B SR AE X AR . 14, il AT] P B B i 1 T
METETREXBRSE, TAES 5E sk
HEWRW, ok, X it 32 sh Al A6 o) e 5 g
WEEFMR, L ASD MAF] REFEALSSIR R P & )
JE 1L 2 (Sensory Overload) , [ i B D432 B
3l , DARE S H M R BN IS R R R R R R A
fix it (JADH) W52 ASD MATESL 1 Jise s b
HIBRAE . SRR R T8 P A i o AR T
PEE F MO Pl — X R E R ), X TEAL

]I R B R EE (Mundy et al. ,1994) , 28
M7, ASD A4 A 3 (5] 1 3 1K S ST AN AR 35 O TR A7
eI, Fan, AT fEA & B AR IR FE L A IR B
AR, AL A T o LGB H R A
HHRBERIBELEGEE . XTI RANGE M
AT TR R R B BE X 4L AC HL N FE B B2,
A BB B TTE U RS i AL 2 B 3 Bk iR
3.2 AVZEHHERA T LA

fgeit 2 N IS I B T p0 2 BRI AL SE
LK ASD A B AL 52 47 AU S X 3 i = Y i
B A A S REE . SR, PR AR M R
FRAL T —FH A, U ASD MK A I
R, MEMERGE LT ERERNR,

56, ASD AMEZE 32 B 3h S A ] TR E
BMAKGFE, MIEREEXHRIHETLRE. B,
ffTE B R BRI (A KA R SRR s
Kik, XFPELBYE” BV BB B H 32
R, {577 B S pE E AR (BT TR
THBER BT S ) [ L& 4 it 38 SR e B LA 3
(Baron — Cohen,2009) . HK,ASD MERIFE3ZEHHL
HAR—ZALT, A& R B W) 4k 58 248,
P BRI (R TE B ) T A0 B R B AR
B, T ASD A4 U B8 4 1] T+ FEl S8 8 s X6l sF
TTIRBEACH . BN, 1A B8 = R FERE = A, (5
REEI BT [B] 2 1 T H O B4 1 8, angieey: . g
BBEERR IR IMHSSEREGENHET, R
T REMEAR A 2L R D8R () MR @B IR B IR R, T
UL RAL R R I, S, ASD M RLERLILTE
KA HE P e B A MR . Brot kB, fil
e B AT (AR E SCFAL A & ) A H = T
R ERRI S, W B adm > TIEE T E AR
P, {85 B8 48 5 Jin ¥ o b 3 15 W 2% (Heasman &
Gillespie,2019) ,

ASD ME I #H 2 0\ F R K I DL SR A 5
e, B e 2 D B HIE (ToM) BB AL 38 3h
AR T FEFEEERRERSE T E. A0, AE
ZRVERA EERE , X R A IR B L sC i)
B, T2 B I A5 SO L2 B8,
ASD MEFREFEMR 0 T LB 4L T2 M IR
A KX B VEE , AR g AR ERAEss . I,
A At 2 SRR R B SE IS E AT EA RS T
Ty ASD AR HEIE B RE, AR B S ZE SR A AT
FHE PSR R 3T R R X At A
225, AT DAAR S I A5 AT S 3R, i ASD MK
Frh R A SR IFERE A B S i
BUABRYXIIRR,

4 ASD B HETHI: AR IETEIETT BIE MM

H FAE TS & AT (ASD) BL.OEL T HiA% 4 b LUBY
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E1EIEYT ( Corrective Treatment) 2N 3, HiZ.O Bin 2
WD 2 AT R AL A BE D, SR AR T BB &
Pz ML 2L (Neurotypical ,NT) #£5 REYE . X — =X
FESE B SR IRAT A I SR AN 3S A5 B, JIsRHEF B ASD
MEE TP SHE D E A AT R, FEE
LR (Neurodiversity ) B K4 AR , W5 & A5
PR FF A R A BB IE M, A T R 2
T ASD A&y fh 2R B A H AR, B EXHL
PR N — S . JEFR, DT
) 3 25 BT IE P 8 97 5% 10 38 I M 32 3F (Adaptive
Support) , SR TR EE SR AESPEAL SR W, LLES BY
ASD MEFE S bRl At 2, TE S AU AT AT
ST (Bogart , 2023 )

4.1 AHCETREXG LR

RGO T Wi AR B ASD A g 4k 38 A
TEE T RE T — B BE I M,
FEHEZ R, U TR 8 A A 22 R P B M 32
FHEMAR,

NI4T AT I ( Cognitive Behavioral Therapy,
CBT) @MW A ZH oM Tk —, FER TS
fife ASD A 1A 1) £ 58 VK 01 25 98 19 R ¥E (Ro-
theram — Fuller et al. ,2011) , CBT j@zLiR % & E
YA, IR A B AR I B AT
—EREE FREME T ASD MEMOHEIEM. AT,
BT CBT = B B IS AE 5 AC i ee s, ¥4
ASD M (L HRIBEF R &) vl sexE L4
Zito WA, CBT 58 i o B B4t )y X AFF & Eiat
SHE X AP ] BB 2 ASD AR R A R
R AE RN LA (Spain et al. ,2015) , FECH
BORFEAENERZER . T A5 H7 (Applied Behav-
ior Analysis, ABA ) j& 7 —Fp i Wl T30 7 2, L H
TELERM T g Z M. ABA @it imfbs
2 ( Reinforcement Learning ) B 75 =, I 2> B 1 5E >
PRI ZINAT R , 55 R S £ i 2 L TR ) 3k 52 P o
AL (Lovaas, 1987) , SATH, JE4E K, ABA 2 3|
LR R E BT, T X — ARk
R hFT M55 IE ( Behavioral Correction ) , 328 “ 1 &
ASD MARIASBEST R, AR Bh A 4R BNE & B B
#3255 (Kapp et al. ,2019) , ¥F245Z0E ABA Yk
119 ASD MERE A G S FR, AT E N Sl b &
TR RO R, 200, KA T8
HE H O ERT A, st
4.2 A TFHAHZ LB CETRNRE

& T SRR I AR, O 3 T WA R A
R GEHT IE PR R Y7 4% 1) B B 2 AR IO 38 1 1
XHFo K, Z R A1HT OB T MRS A T
ASD /M&, Dk HA A B4 it & E3lge Ty, I
PRI BEERRRE,

NI T8 SR g b, 490 5 K38 7 % (Accept-

ance and Commitment Therapy, ACT) & —Fit 5 2% 11
OHE T, S5EGEMINATT T (CBT) AFH,
EAREREMEWBAERES, MEFHEZEZE
B B 1E 45 FIA R4 5 (Hayes et al. ,2006) , #il0,
Pahnke % A (2022 ) FF & () — &t 3¢ BUAF ASD A4
IFEHLX FR g R ], #3% ACT YRR AR
FEJp OB A G RES T mYA BENE.
X —HFR S — R SE, ACT A] GE 2 —F A S0 .0 3
THT-B, U HAGE T A A BB 4 8 1 |
XER ASD FHA

16 45 T BB SR w1, 1IE & T3 ( Mindfulness —
Based Interventions, MBI ) & — f 3L F IE & = 41
( Mindfulness Meditation ) .0 BRIEFF s, ¥ 12 M
AT B8 465 M 7 3 (Spek et al. ,2013),
MBI @l 502N L B R B IR TERERE, 7 )
ASD MAZG A 8 ST B AT Ty, Il X
BN B Uk . BFSE R, ASD MATEHRZ
MBI Yl %rJ5 , X 4L 815 52 FAPER IR 45 /Y 1 B B8 ) (B
FRE, NMESHIESE T RAL BFRIELERE
£ (Ridderinkhof et al. ,2018) .

WA A SE T W R B, R T EIITFE
( Parent — Mediated Interventions, PMI) & & %% 1< 7
ASD AR B o 72 5 i 2% 0 /B B (Kasari et al.
2015) . FEATEEVIGA qufaf A% A0 B ASD &Y
FLAE RAF TR, PML A RERE 38R R &R, IR AT LA
T ASD AR ML AR @ ML £ WIE R IF RS
SRl , #hSC R RS0 (40 ASD AERE 2k B3R
2H) W ASD MRIRHE T B B K5 FIAC I S [a],
e /> A 22 R F7 1 [ B, E — 2B 6 5 I R ek
( Gillespie — Lynch et al. ,2017) ,
4.3 ASD MR egAEL X H R

FEFRF ASD AMA AL £0E B R 7 T, AHER T
sy HASL o 22 B RN ) 38 T 5K, B R O T
AT & RAF G B B AR SR AL S R, B
i, 5k B RN S B REAWREIRF ASD MEL
RN ST NETNEET R, LHAF
( Psychoeducation ) E#EHF B ASD MA T ## B & I #f
ZR I, AT AL 2 FE 3T = A B B A SE o
PRI, BUR A B AR5 ASD AMA 5.0 B f R
HUAR, G MARRB H 32 B & WAL A% FfE B
I AT, AT 0 B ) S AE RERRAR , #1328 f5 O
W2 i 3271 ( Cooper et al. ,2017) o BUAh, i@ i L
HHFRIA SRR, R IR ASD MAE W K
BRORNE . OIREE IR /] LATE B2 53 anfer
FRIE L8 AL SN, - 7E3E B PSR & R HRL
ehg. g, —Eib O I R M & 2R AL BER
g IR, @t PR R TAE S5 FAE 55 40 BC, #5 Bl
ASD /& F IR F b Bk A BR 3% ( Austin & Pisano,
2017) o IXEESLERAA ASD MEARME T A



408 A PR

2025 4E

LIS ot s ¥ 8 T B8 AN 25 00 TR R S I HR
AR,

B2, ASD (1.0 B8 T 1 2 IE A% 58 I 35 1E 1
WY (A1 ABA 1 CBT) ) J& B S35 (41 ACTIE &
THHEFEIITE) B2, X —-FBEMUELST
X} ASD A& RO A, EAGHE SRR
YR i S 3 B 1 2 W ISl N R R
U/ IE IS 7, IR 8D ASD MMELIRF& B BRI
FAEE AN GRS, RS B R AR E Nt
SRE
5 TR E

MR BMZ LA T, ERR T K
H AR e 2Rk 2 0 PR 2 ORGP £ 10 5T BBR
SRR, U R W 5 HEW T Z B AR R
5o RIS DL 2= R AR WAL E T
S FRE R H Al 22 R B AT, X — WA UTE &
ARABV R ZiHe , W& BT EE R R
THEkK . A, XML ELME? B
EGHEIEAE TSP w2 eIz,
28 H) 55 BUAT R R B R 7
501 EHHEL /" H5“ER" QR R

PG 2R OE T EHF USROS
B 2B H PR R —Fh e A, SRR A
AT A ) Z2 R 1, T I 8R40 DA fot 48 3L Y ( Neuro-
typical ,NT) 45 fE 5 & FF A A ) 1& B B8 J) ( Miclea,
2024) . fEGEHY O FE M E =R AGE K 5 A AE
(ASD) JER I8 £ 3 EAG (ADHD) ZZH25 8 “ &
B, I E AT B IE (R AT R 2,
ABA) 58 25 9138 I SR 08 DA R X+ 2 HYE 19 IR B
(Sonuga — Barke & Thapar,2021) , SR, &L EE
PERGBIA X R AL 4 2T B A T A A
HIIA SN RS RS TE LS Bilan, B PIAE A 7T RETE
BT AR B I MR G B4 TR
R, T ADHD /{4 W) AT BE7E 6 18 M R 4 | PRt o
SRR TG 5 BE AT 55 AT O T HL A L3 (Kapp et al.
2013) o B, O BRAEAT TN B4R B FE BRI IR,
TR — R R AR TE G 18 B FR5E i R X A 0
FRIE, TS S B 2RO TE SR

SR 22 A R R AR IR D XA R R ER AL A
AL HXH AR E 5 &6 E K2 T M0 2k,
X} TR ASD =, ADHD A~ {4, nJ §8 Jo 7% 58 i £ T
T, AT Y LAGE L 3 45 R B R A SRR AL B
BT . X T2 32 SR 4, 49 dn AR £ T Bk
SEAETESAAE BT I ASD B, B2 FIRRE XC
FUR 2 REE , WAh, AT E M A S
G EENA, 2 AR Bl TS A S
e, g EAE R Re ) Rl AR IR R A ASE
Mtk I, AR 0 B2 B 53 01 A B E AL AR A~
PEA S HE 2 (8] FR O, BRE gk 2D A DAL (AT N BF

IE, NEHRR TR RS AL BN, A
R TR B A T R X O DALk 2l o R
52 REAGARNESHRE B L Fi k"8
PN

H B A% ( Embodied Cognition ) BHiE 3R H , TA HI
AR K B A5 B Tt 2, i A T
BHRIRL JRA e A N E SRR E S Z (i
Wid:,2010) . Ho, AR R ERETEEE—
“4E AH” AT N TR #E B HEm T MAR
INFRE S AT 5 3 R 38 B R O W BB 3 AR
JECHIE A, TR, 2022) o X —FIIE W FRME Al 2
ZREPEARIRAL T A o

MEFINIRE, MEMINIES 5 & E &%
FUMR . WEZHEN RN B AE IS R RS,
ASD) FEAEFERAIEE & BRI S 4Rk LF
TE2 R (Eigsti, 2013) . B, fE i HAL A3 g iy T
B BLAUKIEE 5 3RS 2 10 89 I 45, T B8 2 3,
KEFRZEENES S 5RIE. B0, @805
VRS EIPRE 2 R E R B G 3, 7] LA SR ASD
MEAEA T B b R 1F 4 3L 05 5 B (4 7] 25 4 (Noy
et al. ,2011) , M 4E B 1A H (Extended Cognition) 3
B, NAIFERR T RIBIZ A, T2 R RIS A
WLE B4 S5+ S48 5 (Clark & Chalmers,
1998) . XA ZHMENETF, W~ R LAk
HAKAFHERT| APP £ B R4, bR B R
HUmEREAMEE” B A EAL SR P AT
PR AR 25 FR 17 8. M A A T ( Embedded
Cognition) & , N B A BR M &E R 53X
H R & 4 (Hutchins, 1995) . #1 & Z R A1
oG R T ARG REA
AAERTTIME, FE, i ARERE AT S 4k
SSF] LV 2 I BR5E, BEFT B ASD MEEZ 2K
HESEEPZELRTHZEESBEERETRE. A
A= 1A M1 ( Enactive Cognition ) 33, 1A HI 2 i1 47
BN A B, TR BRAE 1058 o I 1B AL ( Va-
rela et al. ,1991) . # &8 ZHEPE M A 3E % T 1
HAESEPRE. B P BT B, F IR 2R 1T 3 b 8y
2] 5EpmY R A5t AT fin TAEAY ( Predictive Pro-
cessing Model ) X7& , T\ A1 R 45 3 1o ek A BT 5
Yo 55 R TR0 >f B g 1 B ( Friston ,2010) , T ASD 4>
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Reframing Autism Spectrum Disorder through Neurodiversity

Su Jiajia'?, Ye Haosheng’
(1. School of Educational Science, Jiangsu Second Normal University , Nanjing 211200
2. The Center for Embodied Cognition of Guangzhou University , Guangzhou 510006 )

Abstract ; Autism Spectrum Disorder( ASD)is a neurodevelopmental condition that affects social communication, cognitive processing,
and behavioral patterns. Traditional psychological and medical models often regard ASD as a pathological condition requiring correction
and treatment , with research primarily focusing on deficits in social cognition, executive function impairments, and behavioral interven-
tions. However, in recent years,the emergence of the Neurodiversity theory has provided a new perspective on ASD research. This theory
posits that neurological diversity is a natural part of human variation , rather than a pathological abnormality. ASD individuals exhibit u-
nique cognitive strengths in certain domains,but these advantages are often overlooked within the traditional pathological framework. A-
gainst this backdrop,this study explores the cognitive styles,social cognition characteristics, emotional regulation patterns, and psycho-
logical intervention strategies of ASD individuals within the Neurodiversity framework. Firstly,the paper examines the shift from the tra-
ditional deficit model to the cognitive diversity model ,emphasizing ASD individuals”strengths in information processing, pattern recogni-
tion,and attentional focus. Secondly, it discusses the social cognition characteristics of ASD individuals, highlighting the limitations of
traditional psychological theories such as the Theory of Mind ( ToM ) Deficit Hypothesis and the Social Motivation Hypothesis while rein-
terpreting ASD social behavior from a neurodiversity perspective. The study then analyzes the atypical features of ASD individuals in e-
motion recognition , expression ,and regulation strategies , proposing adaptive support strategies based on neurodiversity , including sensory
— friendly environments, personalized emotion regulation strategies, and acceptance of self — stimulatory behaviors. Finally, this paper
examines the evolution of psychological intervention models,noting a shift from corrective treatments(e. g. , ABA,CBT)to adaptive sup-
port approaches(e. g. ,ACT, mindfulness — based interventions,and parent — mediated interventions ). Additionally, enhancing ASD in-
dividuals”self — regulation abilities requires psychoeducation. Incorporating Embodied Cognition theory, the study suggests that future
psychology research should focus on optimizing environments ,adjusting sensory inputs ,and enhancing embodied experiences to facilitate
better societal adaptation for ASD individuals.

Key words; neurodiversity ; autism spectrum disorder( ASD) ;new psychological intervention strategies ; adaptive support;embodied cog-
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